Making Connections

Toolkit
Making the Case 

The toolkit acts as a resource to support the practical sessions of the Making Connections continuing professional development programme run by engage, for gallery educators at the start of their career.

We hope they will also have relevance for artists, teachers and artist-educators in their field. 

It is recognised that many gallery educators are artists in their own right, but for the purposes of this toolkit, the term ‘gallery educator’ will be used to distinguish them for visiting artists’. Also, throughout this toolkit, the word ‘gallery’ is used to represent art galleries and museums.

Each kit has been compiled in consultation with engages’ gallery educator members and others in the field, to act as pointers to information and issues that may be of interest to practitioners.

It is recognised that situations in art museums and galleries vary hugely, and much information will be familiar to ‘old hands’. We hope those in the early years of their careers will find the kits useful background information, and those with more experience will make suggestions for more materials / useful contacts.

The format of each pack is the same and includes:

· Food for thought: issues and points for discussion

· Themed sections: which includes more detailed information and guidance

· Samples and templates: reading lists and various documents for reference

References in bold italics refer to documents to be found in this pack.

Many thanks to the Esmee Fairbairn Foundation, the Baring Foundation and Arts Council England for their support of the Making Connections professional development programme. engage is grateful to those organisations which have allowed us to include sample documents and templates.

We would be most grateful for all comments and suggestions – please include these with your evaluation of the seminar. These will help in the future development of engage toolkits.

Toolkits researched and produced by Sally Entwistle, based on the model created by Venetia Scott.
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Samples and templates (coloured paper documents enclosed)

1. In Reality –How evaluation is working out in the field

2. A range of example feedback forms

a. Family feedback-Orleans House Gallery

b. Teachers feedback-Tate Britain

c. Pupil feedback-Orleans House Gallery

d. Project participants feedback-Orleans House Gallery

e. General (not tailored)- Touchstones Rochdale

f. Artist Feedback-Touchstones Rochdale

g. Organiser/partner feedback-Creative Partnerships, East London

3. Example of alternative method of gathering information for evalutation, taken during the III Communication II Exhibition at Urbis, Manchester

a. From visitor comments book

b. From teacher preview evening 

4. Suggested format for a written evaluation report, from Partnerships for Learning

5. Breakdown of Inspiring Learning for All’s 5 Generic Learning Outcomes

6. Further research

FOOD FOR THOUGHT
What?

· Is it evaluation or advocacy?

· What is documentation?

· What is monitoring?

· Where does the evaluation come from?

Why?

· Who is it for?

· What will you do with it afterwards?

· Can it help you within your organisation?

· What external factors can it contribute towards?

· Does it have a place in moving your programme along and changing what you do?

· Can you identify what went wrong and what went well?

· Did you meet your objectives?

· Do you have funding obligations?

· What happens at the end of your activity?

How?
· Will it depend on why you want to do it?

· Does it have to be all about form filling?

· What other methods can you use?

· Whose input should you include?

· What will you want to include, and what to leave out?

· Who will do your evaluation?

· What kind of information do you need to represent?

· How regularly do you need to gather information?

· What’s happening nationally that is relevant?

Challenges
· Have you decided on the systems you need?

· When will you start and when will you analyse your information?

Legislation / Good practise
· Child Protection

· Data protection

Advocacy
· What is it?/ Why do you need it?

· How can you influence people?

· Who can help?

· Why is your individual contribution important in the greater scheme of things?

definitions

Evaluation

There are other elements which contribute towards evaluation, but which are not the same thing.

Monitoring
The data collection of statistical information – how many people were involved, their age, how many sessions they attended, their postcode and so on.

Monitoring is also used to describe the ‘checking’ process – such as checking the durability or stock levels of materials, health and safety checks of fire exits, or a mid-project review of where things are up to and how they are progressing in your project or programme.

Documentation
Information describing the project as it progresses such as minutes from meetings, programmes, funding applications, photographs, contracts or media coverage.
Action Research
Also known as practice based research, action research is where a project or programme exists specifically to try and answer a particular research question, for example ‘can engaging with contemporary art improve cross-curricula learning at Key Stage 3?’ through the testing and evaluation of specially defined and formulated activity. In this type of activity research and evaluation are as much the key components of the work as the processes and content.

WHY EVALUATE?

The reasons you need to evaluate will vary, particularly in relation to who your evaluation is for, and what you intend to do with it when it is complete. Some of the suggestions below will be more valuable for you than others so prioritise to ensure the evaluation you undertake is manageable.

Internally

· to assess whether the aims and objectives of your project were met and to identify ‘unplanned outcomes’

· as a planning tool – it clarifies your aims and processes, and offers the opportunity to acknowledge when you’re succeeding

· as a reference point – in times of confusion or haste referring back to your evaluation will keep you focused, on track and will help avoid time, funds, or staffing being wasted

· at the same time evaluation will help you adapt as your project continues by recognising where you need to make changes to improve what’s happening

· to help retain quality control

· to improve practice during the project and for future projects by acknowledging what went well and what didn’t

· to manage change within your role or department

· to show what happened as a result of a project 

· to develop the legacy of the project

· to demonstrate the value of gallery education to your colleagues, particularly if you are trying to justify a sustained or increased budget from year to year, or more support from other departments

Externally

· to demonstrate to funders the value of their support / investment

· as evidence for future funding applications

· to demonstrate to participants and partners the value of their contribution to your organisation

· to assist participants and partners in developing their own practice

· to help peers improve their own practice and thus the development of gallery education overall

· to create tools for profile raising and advocacy 

HOW?
The methods used will depend on the reasons for your evaluation and you will need to make appropriate selections to ensure the evaluation process is kept manageable.

· Aims & Objectives: clearly these establish from the outset, in collaboration with participants and partners if relevant. Without these you have nothing to evaluate against

· Who to Involve: don’t forget to ask the artist or teacher how they felt it went, as well as participants, and partners

· Format: be mindful of the skills of those you are collecting information from. Is English their first language? Are they more comfortable using images rather than words? Do they respond better to conversation rather than forms to fill in?

· Baseline: if you want to evaluate how your activity has influenced changes in learning or skills, you will need to assess the level of those skills and understanding to start with. Baseline information is the information you collect at the outset of your programme, against which you can compare how skills, knowledge or confidence have developed by the end of the project

· Workload: keep the workload manageable – if you have 250 participants coming to 3 sessions each over a year it might be advisable to select a snapshot of information from a smaller representative group, rather than hand out, chase and analyse 750 forms

· Feedback Forms: avoid needless form filling – if your weekly workshops are long running and are well attended and enjoyed, there may be no need to survey every participant every week. Instead a smaller quarterly review might suffice

· Balance: take a rounded view when recording and analysing information. Evaluation should show the value of your work by acknowledging successes, but it should also help you develop and improve so don’t be afraid to acknowledge the difficulties you encountered. As long as you take the lessons forward it’s still a valuable outcome of the investments. A balanced approach will ensure you value both sides if you naturally tend to err one way or the other

· Who: ensure someone is responsible for co-ordinating the evaluation. It should not be their job alone to do all the work, but it helps to have someone allocated to keeping everyone mindful of carrying out their part when projects are mid flow and priorities lie elsewhere. You may choose to appoint an external consultant to carry out your evaluation; or work in partnership with a research team within a specialist or local University. A good guide to the pros and cons of this option can be found in Felicity Woolf’s ‘Partnerships for Learning’
· Qualitative / Quantitative: whilst including ‘quantitative’ statistical data can be useful and show successes or areas for review (as long it is analysed and not just included as stats), it can be just as revealing, and often more valuable, to balance this out with ‘qualitative’ information which literally demonstrates the quality of the experience be it in practical, emotional, or intellectual terms. However this will require measuring ‘soft outcomes’ which can be tricky. The suggestions for alternative methodologies further on will help with this.

· Formative: evaluating work on an ongoing basis is good practice. ‘Formative evaluation’ focuses on the processes and takes place while the work is happening. It can show you where improvements can be made in time to see the immediate benefit, and can highlight any information that is missing which you still have time to collate

· Summative: ‘Summative evaluation’ is the more common form of evaluation, comprising of the analysis carried out once all the information has been gathered at the end of the project. It tends to focus more on outcomes than processes

· Time: evaluation needs time dedicating to it in order to be carried out effectively. Setting up your evaluation requirements and information gathering systems from the outset will save you time in the long run. Also ensure you have dedicated time set aside at the end of the project to review the monitoring and documentation, and analyse the findings to create your evaluation. Once your project is mid-flow and you’re busy developing new work, it’s easy to forget that you will still need a few days to compile evaluation so factor this in from the start.

METHODOLOGIES

Feedback forms

The most common method of gathering information is through feedback forms. A selection of example feedback forms used by galleries across the country are included later in the pack to enable you to decide what you think works well; provide ideas about what type of questions you might want to include, or how to select and present the information you want feedback about. 

Pros

· the information will be consistent and so easier to compare results

· a spreadsheet can be set up to analyse the information for you

· you can also use it to keep in touch with participants by collecting contact details

· it seems quicker because the information is completed by the participants, not you

· it enables people to comment anonymously in the event of criticism, or post their response back later when they’ve had more time to think about it

· it can be a quick and easy way to take a snapshot of people’s response

· it provides quantifiable evidence of your case to others

Cons

· many people dislike filling in forms

· they don’t work for people with literacy problems, visual impairment or blindness, or those whose first language is something other than English (or whatever language the form is in)

· it can result in endless piles of paper which never get analysed

· it can result in endless piles of paper which do get analysed but take forever

· many forms are too long and participants skip through them or don’t complete them rendering them unreliable sources of comparable information

· for regular activities participants can get fed up of completing the same form each time

· they don’t show the personal / qualitative values experienced in the session

· the information you can draw out is limited to what questions are on the form

· it relies on chasing people up to return them to you

· it relies on knowing how to design an effective set of questions

· quantifiable evidence alone is not always reliable, statistics can be easily manipulated to prove a point

Alternative methods of gathering data and documentation

Listed below are a wide variety of alternative methods of gathering information about your work. In many cases this type of information speaks for itself, though be aware that in some cases you might need to clarify what point you want to make with the evidence you are using.

	· Anecdotal comments

· Case studies

· Comments book / box

· Creative writing

· Diaries

· Drawings

· Emails

· Endorsements

· Film

· Focus groups / forums / discussion 


	
	· Informal meetings

· Interviews

· Media coverage

· Observation

· Online forums / web blogs

· Photography

· Postcards

· Quotes

· Sketch books

· Video diaries




LEGISLATION AND GOOD PRACTICE

There are a number of legal and moral issues around collecting and using information which you should take into account.

Data Protection 

The Data Protection Act 1998 requires you to gain permission from anyone living, whose details you store, and states that you should inform them what you will use the information for. 

Whilst some charitable and educational organisations have previously been entitled to offer people the opportunity to ‘opt out’ of being included in a database or mailing list (which made databases and mailing lists quicker and easier to manage), this is no longer a legal option and individuals need actively to ‘opt-in’ to be included. 

If your gallery shares includes information from another organisation in its information distribution, or allows other organisations to use this list, you must make this clear to the individual and allow them the opportunity to specify whether you can use their information in this way. 

Data cannot be held indefinitely.

According to the Information Commissioner who is responsible for overseeing the implementation and enforcement of the Act, “There are eight principles put in place by the Data Protection Act 1998 to make sure that your information is handled properly.  They say that data must be: 

1. fairly and lawfully processed; 
2. processed for limited purposes; 

3. adequate, relevant and not excessive; 

4. accurate; 

5. not kept for longer than is necessary; 

6. processed in line with your rights; 

7. secure; and, 

8. not transferred to countries without adequate protection.

By law data controllers have to keep to these principles.” For more information please see www.informationcommissioner.gov.uk
Child Protection

As ever, always follow good practice when using and collecting information about or images of children.  As a general rule of thumb when using images, monitor the usage of 

· the child’s name

· their location

· the timing

Try to make public only one of these three pieces of information, if you have to give details out at all. For example giving a name and a school name would enable others to locate the child in a specific place and call them by their name, which can be dangerous. Instead just give a name and age, or school name, or the fact that Jane or Adam attends weekly arts workshops, but not saying where or when. A consent form for the taking and using of images should always be completed by the parent or guardian. Further guidance to child protection and the appropriate taking and usage of use of images can found in the further research section of the kit.

WHAT TO MEASURE?

You should include a balance of qualitative and quantitative information, depending on the aims and objectives of your work. The measurements you use, also sometimes called ‘performance indicators’, should help you form some of the analysis included in your evaluation. These are useful in demonstrating the value of the work, which can show how aims and objectives have been met. For funders, trustees and so on, they can also act as a quick snapshot of the scale and content of the project. Include at least as much qualitative information as quantitative, or your evaluation will be reduced to a series of statistics and box ticking exercises, which don’t ultimately show how your work has benefited, or what impact your organisation/project has had on any of the people involved.


Qualitative evidence can be difficult to collate but by using alternative methods of gathering information, such as those listed previously, you should have enough materials to pick out the real gems of demonstrated changes to learning, known as ‘soft outcomes’ for example, understanding, confidence, social development, opinion or behaviour changes and so on.

Inspiring Learning for All

Museums, Libraries and Archives (MLA) implemented a framework in 2004 which all their registered museums are required to use in order to demonstrate how learning is at the heart of each museum’s work. It provides a useful model of how to demonstrate to others the benefits that education staff have been working with for many years. Its aim is to raise the profile of the benefits of learning within collections and exhibitions spaces, and ensure that learning is not solely the responsibility of the education staff, but that it becomes led from the top, backed by appropriate organisational priorities, budgets and structures. The framework is called Inspiring Learning for All, and MLA provide guidance on what types of things museums should be looking to demonstrate about visitors learning, through the use of an agreed set of Generic Learning Outcomes, of which there are 5 categories:

· Knowledge and Understanding

· Skills

· Attitudes and Values

· Enjoyment, Inspiration, Creativity

· Activity, Behaviour, Progression

These also demonstrate the types of benefits participants in gallery education may receive and can be a useful starting point for understanding what types of outcomes you can measure and demonstrate within your evaluation.

REPORTS

A report is valuable by providing a permanent record of the gallery’s work, particularly when you want to follow up aspects of the project, demonstrate the benefits, make the ‘behind the scenes’ projects more visible, work with the same partners again, or simply see what work has already been done in a gallery if you have newly arrived in post.

However reports need to be succinct and concise, as well as easy to look at and read. A description will be needed to put your analysis into context, but keep it short, focussing instead on analysis, conclusions and action points for development.

There is no need to include all the evidence, only your analysis of it. However you may wish to include particularly relevant details in an appendix, or make it clear where the full details are available if required.

Avoid pages of unbroken text by using short paragraphs, bullet points, images, diagrams, quotes etc – but be sure that these all contribute towards demonstrating your conclusions, and are not simply included to break up the text.

Think about different formats; you may need a traditional A4 report for inclusion in board or annual reports, but depending on what you intend to do with your evaluation and who will see it, could it be more effectively presented on a CD-rom? In film, PowerPoint, website, booklet, pamphlet…

Two good examples of alternative forms are:

Hayward Gallery’s’ ‘Biff! Bang! Pow!’ CD-rom which reviews their projects coinciding with the Roy Lichtenstein exhibition, working with young people and multi-media. 

Tate Modern’s ‘Looking Back Thinking Ahead’ postcard sized booklet which analyses their Continuing Professional Development programme for teachers between 2000 and 2004, and identifies where to go next based on the past 4 years. 

Both are available from the engage resource room.

LEGACY

Your evaluation can be used to improve services, develop and capitalise on more sustainable relationships both with participants and partners, and can help you justify (and secure) bigger budgets, more staff, more materials, larger space, more support from other departments, or whatever the challenges are to your particular situation.

Participants
Consider how you will maintain a relationship with participants. You might: 

· Involve them in your next, or another future project

· Be aware of participants’ areas of interest and be ready to signpost them on to other opportunities to develop these; such as short courses, evening classes, community networks and social groups, workshops or projects with other galleries in your area

· Invite them to join your mailing list so that they always know when the next workshop is, or when a new exhibition is opening now that they are familiar enough with your gallery to return under their own steam

· Add them to the Private View invite list

· Ask if they would like to form or join an ambassadors group for your gallery, or be available for research, or planning forums which will help your gallery develop in the future

· Become a volunteer or help out with other work

· Join the gallery’s friends organisation

· Assist you with presentations about the project at seminars and conferences

· Write a review of their experience which you use to share practice with your peers, or to help recruit participants for other projects

Partners
Having spent several weeks or months developing a good working relationship with external partners it is a good idea to try and keep in touch. Again this can be small, simple things like inviting them to private views, asking if they would like to come along to seminars your organisation might be holding; inviting them to brainstorming sessions about the future of your programme, or something larger like acting as an advocate for your gallery, or planning another project together.

Organisation

In any project you are likely to learn something about your own practice and that of your gallery. You will may have experienced something unforeseen which may have been positive or negative, and all these outcomes, as well as those you aimed to develop, will be useful in contributing to the forward planning of your programme, and your organisation. For example, it could be something as simple as the exhibition labels being too small, or the language used on panels being too complicated. Or it could be that you have found out that your programme is full of interest for people who have retired and have more spare time available, but that no-one in your organisation had realised this and can make more of it in the future.

In reality many colleagues will be very busy and may not immediately be able to prioritise finding time to find out about the outcomes of your project (also tread carefully if the evaluation does contain constructive criticism or feedback about their area!) However you can pick out some key points to include in a regular departmental report which can circulated around a managers meeting, or you can forward these key points to a manager or your director, to flag up areas for development as perceived by the gallery’s audience members. Your key points should also include an equal amount of positive feedback – what is your gallery doing right that it needs to safeguard and continue? 
ADVOCACY

What is it?

Advocacy uses information strategically to influence change. It happens when your work, professional field or organisation is promoted on the strength of the demonstrable results of its activity, ideally leading to long term substantial improvements. 


This is where your evaluation becomes powerful and the reports, analyses, results and conclusions are put to work. You can structure and influence how this happens via:

Community Advocates
These are key people who have access to others who you want to be in the know about your activity. For example you might engage community advocates who can act as gate keepers to closed, unfamiliar or sceptical residents, to open out your gallery to them – such as youth workers, community police, drugs workers, religious professionals and so on. By keeping in close contact with these advocates and ensuring they are always informed about your programme, and are given the opportunity to talk to you on a regular basis, the barriers of the unfamiliarity for your gallery start to break down with their help and you can reach new audiences.

High Profile contacts
You might also want to establish effective relationships with high profile contacts who can promote your work through local development agencies, universities, local, regional and national government, the corporate sector, the media, or any other large scale, influential body who can ultimately provide more support and raise the profile of your work, the work of your gallery, and the work of gallery education as a whole. 

Locating and ‘courting’ these people is not always easy! Start with the people you should already have access to. Do you know the board members for your gallery? Their role is to support the development of the organisation and as such you have a right to expect them to know what work is happening– but you can only expect this of them if you send regular updates (perhaps a concise quarterly update including only your important priorities, via your Director), invite them to project sharings / celebrations, identify them at private views and talk to them about the work you are running which relates to the exhibition and so on. Your board members will often have contact with people in other influential situations, and so can talk about your work in circles you probably can’t. 

Colleagues
Your immediate line manager, and your gallery’s Director should also be able to talk positively and knowledgably about the work you are doing so feed through ‘golden nuggets’ of information when you can – for example have you worked with all the schools in your borough? achieved a first for the gallery? been recommended as a model of good practice by someone in the field? had a project extended based on the success of a pilot activity? Snippets of success which can be summed up in 3 sentences or less can be easily dropped into conversation by your director at a meeting with funders or Ministers, but only if you give them the information.

Other contacts

Other people you should similarly aim to keep in the know in this way might be local government arts and education advisors, arts council staff, regional development agency teams, as well as local reporters, audience development agencies and of course, engage.

Media coverage
Also identify particularly relevant writers and editors in any regional or national press you think should be interested in your work and flag them up to your marketing staff. PR for education work is not something many marketing and press officers have experience of so if you can take some of the work out of it for them they should be more willing to help you raise the profile of your activity in this way.

Networking
If you can make the time, commit to joining a small number of networks. In this way as meetings for the network progress, other members who have access to their own circle of advocates will become more aware of the work happening in your organisation and cross-promotion can start to occur, developing the field as a whole in the process. However don’t join too many; you are likely to be required to attend at least 4 meetings per year, or possibly 12, and on occasion undertake work coming out of them, so choose carefully and contribute fully.

Websites

Circulate your case study and its evaluation via websites which means they can be picked up by people searching for evidence. As well as your own site, see if work can be published on the sites of your partner organisations, through links with your funders, and through the ‘What Works’ section of the engage website. If the project has been used with adult learners please see the Collect & Share case studies listings and get your project listed.

Press release

Pinpoint the what, why, who, when and where of your project, identify what makes it unique and interesting to other people, and work with your press / marketing staff to issue a press release about its successes. If it reaches the mainstream media great, but as useful in advocacy terms is the trade press – Arts Professional, Arts Industry, Arts Council newsletter and so on. These are the publications that high level strategic decision makers will be looking at. Similarly talk to your Board and funders to find out what trade press they read and target these too.

Seminars and conferences
If your networks have been working properly word of your programme, priorities and activities will be spreading and you may be invited to talk about your evaluation publicly, which both helps raise the profile of your work, but also enables your peers to learn from your developments. At many conferences representatives from government and funding bodies will have been invited so your project will directly target high level decision makers. Check the delegates list when you arrive and identify any key people you want to talk to during the day. Where possible take extra copies of your evaluation in case they are requested, and email a copy of your presentation to the conference organiser so that it can be included in the conference report and circulated later.

In the long term… developing practice and evidence across the sector…what makes gallery education unique? It could be that gallery education is, or has the potential to be a constantly evolving research practice. By sharing findings through evaluation, as a profession we have the capacity to build up a body of practice and evidence which will ensure gallery education amounts to more than a series of activities and data collection, and can help prevent us from reinventing the wheel each time.

The full details of all the publications referenced in the above information are included in the Further Research section of this toolkit.

GLOSSARY

Comprised of definitions from Partnerships for Learning and Your Project and its Outcomes (see Further Research section for more details)

Aims: the main purposes of a project, i.e. why the project is taking place

Analysis: interpreting data and evidence to provide information on which to base judgements

Baseline data: Information collected on outcomes at the start of the project, against which

you can compare any change

Data: evidence which has not been interpreted

Documentation: a complete descriptive record of what happened

Evaluation: making judgements, based on evidence, about the value and quality of a project

Evidence: data gathered during a project which can be used as a basis for evaluation

Impact: The broad, longer-term effects of your work

Inputs: These are the resources you put into your project to deliver its outputs. Inputs include time, money, staffing and materials

Learning outcomes: what is learned as a result of the arts project, such as gains in knowledge and understanding of, or skills in, the arts, or personal and social change

Measures of success: how you will know if an objective has been achieved, and ways of measuring the learning outcomes of a project. They are also sometimes called performance indicators
Monitoring: Regularly collecting and recording information. You should do this systematically

Objectives: specific things partners want to achieve as a result of the project, which are steps towards the overall aims
Outcomes: All the changes and effects that happen as a result of your work

Outcome indicators: Things you can measure to show whether you have achieved your desired outcomes. This will show progress towards meeting your aims. Also known as measurements

Outputs: Outputs are the services and facilities you deliver. Outputs include courses, sessions and exhibitions

Partners: groups, organisations or individuals involved in organising, funding, delivering or taking part in an arts project

Qualitative evidence: evidence relating to quality, experiences and feelings, ideas and opinions

Quantitative evidence: statistical evidence such as the number of people taking part or the cost per head of the project

Sample size: the number on which information is based, such as the number of people interviewed

SWOT analysis: listing Strengths,Weaknesses, Opportunities and Threats to get an overview of the project
“Evaluation helps Arts Council England 





We want you to share the results of your self-evaluations with us. They help us build a clearer picture of current arts practice and give us a better understanding of arts audiences and participants. The evidence from your self-evaluations helps us to be better-informed and more effective advocates for the arts. This evidence also provides us with information for reporting to Government about how we are spending public money. 





We also use your self-evaluations to feed into the evaluation of our programmes of work – e.g. decibel, Grants for the arts. Our programme evaluation shows what has been achieved overall as a result of our funding and helps us to make decisions about what to do next and how. It also helps us to improve our funding programmes over time.” 			   


Arts Council Guide to Self Evaluation





“Evaluation involves gathering evidence before, during and after a project and using it to make judgements about what happened. The evidence should prove what happened and why, and what effect it had. Evaluation can also help you to improve what you are doing during the project and what you do next time. 


It can be simple or complex, depending on the resources you have available, and on what you want to find out. We suggest that evaluation is based on the following three key ideas.


Evaluation involves making judgements, based on evidence, about the value and quality of a project.


Evaluation is open and clear and involves all partners, including the people taking part.


Evaluation helps with decision-making during a project and for future projects”.


 							Partnerships for Learning








“Evaluation is a valuable tool for learning and involves critical analysis of your activities. Artists all make evaluative judgements about their work and evaluation makes the reflective practice of creative work explicit and conscious“


    Sharing Practice: a guide to self evaluation 


in the context of social exclusion








“Evaluation should be put to work for you or your organisation; self-evaluation


is a vital part of the discipline imposed in undertaking creative work.”						Sharing Practice: a guide to self evaluation


 in the context of social exclusion








“Evaluation takes time and resources, and you cannot evaluate all projects in the same way and in the same depth. Evaluation can be more or less formal, and more or less detailed, to suit your purpose. Evaluating process is as important as evaluating product: your evaluation should explore the quality and impact of both.


				


You should start thinking about evaluation at the planning stage of a project. The main focus of your evaluation will be the planned outcomes (your aims, objectives and targets) and whether they were achieved. You should also build in checks to ensure that unplanned outcomes are not missed. 





If you are an arts organisation developing an artistic idea, your evaluation will possibly include artists, directors and other project staff. It will involve artistic judgements and perhaps an assessment of the impact on your organisation and its audience 





If you are an arts organisation running a participatory project, your evaluation will include project staff, including artists and those participating in the project, whether they are young people, schoolteachers, adults or other individuals or groups





If you are working in partnership with other people or organisations, they should always have the chance to say how they feel about a project through the evaluation. This applies to everyone, from funders through to participants in a community project”.


Arts Council Guide to Self Evaluation








“Arts Council England strongly advocates creative approaches to evaluation which can allow potentially excluded groups, including those with limited communication skills, to contribute their views”. 									 		Partnerships for Learning











“Quantitative evidence produces data which enables you to measure numbers or percentages and statistics. It tends to deal with facts, such as the number of people taking part, or the cost per head of the project. 





Qualitative evidence shows people’s thoughts, opinions, ideas and feelings. Qualitative evidence may be more difficult to interpret, but is important for the evaluation of arts activities. Most usefully, qualitative information is collected from people with different points of views, who bring different perspectives.





Qualitative evidence


gives a sense of what really happened


allows judgement of the quality of the project


shows if and how people changed through the creative process


is likely to reveal unexpected outcomes”				    


Partnerships for Learning





“While written reports can be useful, they are not the only way of telling people about a project. Other ways of reporting may be more appropriate for some people, and may capture more closely what the project was about. However, approaches to sharing findings which are not based on written reports can become similar to documentation. They may provide a description and celebration of the project, without including any judgements or conclusions from the evaluation”.


Partnerships for Learning
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