Making Connections

Tool Kit

Working with Schools 

These notes are designed to act as support material for the Continuing Professional Development programme run by engage, and as such are intended for use by gallery educators at the beginning of their career. We hope they will also have relevance for artists, teachers and artist-educators in the field. It is recognised that many gallery educators are artists in their own right, but for the purposes of this document, they will be referred to by their specific role title to distinguish them from a visiting artist. In this document ‘galleries’ is used to represent art galleries and museums.

Each pack has been compiled in consultation with gallery educator engage members and others in the field, to act as pointers to information and issues that may be of interest to practitioners. It is recognised that situations in art museums and galleries vary hugely, and much information will be familiar to ‘old hands’. We hope those in the early years of their careers will find useful background information and those with more experience will make suggestions for more material/ useful contacts. We would be grateful for all comments and suggestions – please include these with your evaluation of the seminar. These will help in developing the tool kit for the web. 

The format of each pack is the same and includes:

Food for thought 

- issues and points for discussion
Themed sections 

- which include suggested reading and website links
Samples and templates 

- of various documents for reference


References in bold italics refer to documents to be found in this pack.

References in italics refer to information/ documents to be found in one of the other subject packs.

engage would like to thank the Crafts Council, the UK’s leading national development agency for Contemporary Crafts, for their support of this series of Making Connections seminars. engage is also grateful for the support of  en-vision co-ordinators Amber Walls and Jo Wheeler and en-quire programme director Barbara Taylor. engage is also grateful to those organisations which have allowed us to include sample documents and templates in the toolkits.
Toolkits researched and produced by Venetia Scott with contribution from Barbara Taylor of en-quire with the support of Emma Boyd, engage and based on the model created by Venetia Scott, November 2004.
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Food for thought

What are schools for/ about?

· What type of education do pupils get at school today?

· What is ‘academic’ and what is ‘vocational’?

· What is proscribed and what is optional?

· How does provision vary, and what affects this provision?

· What is the government’s current agenda for primary and secondary education? 

What do galleries and artists bring to schools? 

· What do galleries offer that cannot be taught or experienced in school?

· How do gallery educators and artists help deliver and extend the curriculum?

· What special responsibilities do gallery educators have in liaising between artists and schools?

· Are galleries just about art?  Or can they support literacy and numeracy teaching too – without undermining the gallery mission?

· What special contribution can the gallery make in supporting pupils with lower academic ability, with motivation issues, with special ‘gifts and talents’?

How can gallery educators change schools’ and teachers’ lives?

· How can galleries encourage schools to think differently – cross-curricular, off-site, alternative learning strategies?

· Can galleries protect teachers from ‘initiative overload’, or are galleries part of the problem?

· What can gallery educators and teachers learn from each other? (eg skills, working methods, inspiration etc)

· How do galleries and artists help teachers think creatively?

· What on-going support and collaboration can be developed?

What are the challenges facing successful collaborations between schools and galleries?

· Do teachers get enough opportunity to understand what galleries and gallery educators can offer?

· What is most effective in making the case to busy teachers?

· Does the inherent variety of art and artists make it hard to contribute to a fixed curriculum and to future planning needs?

· How should funding, insurance, legal, and child protection issues be dealt with?

How can galleries build successful collaborations with schools?

· What do we mean by a collaboration or partnership?

· How do values and provision vary between schools and what shapes these? 

· What different models of partnerships are there? 

· What other partners may have a role? Eg. supporting co-operation between schools; dissemination of good practice; embedding and sustaining gallery focussed work into the curriculum for all pupils.
· What is the role of the gallery educator in reflecting and evaluating, feeding back information and developing sustainable relationships? 

Themes

Partnerships

The strongest partnerships are based on shared goal(s), mutual respect and a clear understanding of respective skills, roles and working methods.

Everyone has a different understanding of the term partnership, so it is very important to agree a definition for each collaboration. The term does imply that partners have equal influence in working on a project together.  

Is the partnership eg equal/ led by one member/ supportive? Whatever the agreement, and whether this is between two or more partners, the partnership is more likely to work well if each partner feels actively involved and valued for their contribution rather than consulted occasionally.

The more complex the project, the more need there is for strong co-ordination between the partners. A project manager’s role is vital.

	Potential hazards 
	Potential benefits 

	Confusion over responsibilities

Frustration

Time commitment underestimated

Unexpected outcomes

Potential benefits to participants not fully exploited

No clear framework for building on project outcomes


	Mutual respect

Exchange of ideas

Gain skills

Understanding of others’ specialisms

Confidence building

New funding opportunities

New networks

Unexpected outcomes

Valuable and meaningful experience for participants 

Sustainable relationships


Some key elements to successful partnerships are:

Starting out:

· Discussion of all partners’ aims and objectives 

(ensuring these are acceptable to each, even if they are not identical)

· Realistic project planning and a schedule agreed by all partners 

(involvement of participants as much as possible)

· Definition of roles

· A budget including at least 10% contingency for unexpected costs

During the project:

· Deadlines respected

· Regular reviews and meetings attended by all partners

· Clear decision-making and problem-solving 

· Degree of flexibility to modify plans according to experience

See particularly pp 45 – 50 ‘Developing effective projects’ in Learning through Culture (see Reading List below under Schools)

Some of the areas of expertise and responsibility to consider might be:

Gallery Educator:

· Maximising access/ benefits to schools 

· Knowledge of the show/ schedules/ facilities/ restrictions

· Contact with artists, other colleagues, specialists and partners

· Communication skills in encouraging investigation of art

· Past experience at the venue 

· Familiarity with the exhibits

· Offering a different face and different learning environment for pupils

· Their own creativity

Teacher:

· Curriculum relevance or cross-curricular tie-ins

· Relationships with other teaching colleagues and subject specialists

· Understanding of the dynamics of a group

· Successful teaching strategies to build upon

· School values and legislation

· Timetabling, for preparation, visits, work off-site or at school

· Transport issues/ solutions

· Their own creativity

NB It is important to agree responsibilities at different sites in writing eg for insurance purposes.

See sample Tate letter and information re school visits and 

Visitors and outside organisations, DfES guidance for teachers/ Health & Safety

Funding partnerships

This subject is looked at in the Including Young People tool kit. 


Schools
By working with galleries, schools can enjoy a different learning environment, real objects, real artists, and creative time out.

The Royal Society of Arts’ research into ‘The Effects and Effectiveness of Arts Education in Schools’ identified twelve ways that 52 teachers in five secondary schools felt arts education can have an effect on pupils:

1. Knowledge and appreciation of artforms and the arts

Eg critical study and interpretive skills, historical contexts

2. Knowledge and understanding of the social and cultural domain

Eg traditions and social issues

3. Knowledge and understanding of the affective domain

Eg emotions and spirituality

4. Technical skills in the artforms and the arts

Eg tone, texture, movement skills and improvisation

5. Communication and expressive skills

Eg language, critical listening, self-expression

6. Thinking skills and creativity

Eg problem-solving, reflection, and imagination

7. Personal development and self-awareness

Eg understanding oneself, self-esteem, and self-confidence

8. Personal skills

Eg sense of responsibility, organisational skills, autonomy and independence

9. Awareness of others

Eg tolerance, sensitivity, empathy, valuing others and their work

10. Social skills

Eg teamwork, negotiation, life skills, cooperation, forming better relationships

11. Intrinsic effects of well-being

Eg enjoyment, pleasure, fulfilment, therapeutic outcomes, physical confidence

12. Extrinsic effects of transfer

Eg transferring the effects of the arts to other areas of learning, employment, and leisure.

See  Mapping Learning Theories in Museums, written for engage’s international research programme Collect & Share, by Professor Carla Padró of the University of Barcelona, for a summary of approaches in the museum and gallery world.  It’s worth remembering that teachers may have experienced any of these approaches to learning in the past.  

Making links with teachers

It pays to try out different methods. The Study Gallery in Poole, Dorset estimates that 50% of its post addressed to specific teachers never reaches the addressee. Local Education Authorities can often help put galleries in touch with schools that might be interested and benefit from a partnership.  

See Local Education Authorities and Advisory Services.

Some galleries lead programmes directly for pupils, others, often those with a particularly large catchment area/ collection, aim to ‘teach the teachers’ about ways of using a collection/ exhibition with pupils. Each of these approaches, or a combined one, offers professional development opportunities for teachers.

In many cases, schools are planning a year in advance, so keeping teachers informed of forthcoming programmes is vital.  Timing is also key in terms of when during the academic year galleries can offer visits; for example SATs (See Key Schools Education Acronyms)  are likely to rule out visits for Year 6 pupils (aged 10 – 11) each May.

Some of the ways used by galleries to forge and develop links with schools might be:

Direct links

Advisory group:
Teachers who are happy to advise on programmes while hearing in advance about opportunities at the gallery (usually in return for thanks in kind eg free visit etc)
Annual conference:

A chance to discuss the year’s programme together

Creative professionals: 
In other fields, eg poets or dancers to work with schools to        

                                      
investigate responses

Email news groups:

For news-flashes and updates
InSETs:
In-service training for teachers. A chance for teachers to explore an exhibition/ talk to an artist/ develop skills/ plan for a visit and to meet colleagues in an arts environment. Timing is key - ‘twilight’ sessions after school (c 4 – 6 pm) are another option, and often popular as they do not necessitate costly supply teacher cover.  LEAs may partner these, and the NSEAD and other organisations offer courses.

Membership scheme:
Offering special arrangements, eg special tours, curriculum briefings, discounts on practical workshops etc see The Study Gallery’s Art Inc offer to local schools.

Private views:
Opportunities to see an exhibition and meet colleagues, pick up information, enjoy a special event, be inspired.

Developing links with students eg through out-of-school programmes, can be another way of starting relationships with schools (see Including Young People tool kit).
In addition, engage’s Watch this Space scheme has provided opportunities for teachers to take part in gallery placements, and for gallery educators to spend time in schools with the aim of creating new and sustainable partnerships between the galleries and schools involved. (see www.engage.org for more information)

Issues affecting ability to make a gallery visit

Many teachers/schools find it difficult to make visits to galleries for a range of reasons, including:

· Cost of visits and limited school budgets

· Problems of covering missed lessons for both teachers and pupils

· Complicated logistics, such as travel, parental consent, risk assessments

· Convincing head teachers/other colleagues of the value of a visit

· Timing, such as during exam periods and the pressures of the curriculum requirements

· Inability to bring a whole year group due to gallery or school logistics where bringing a smaller group will impact unfavourably on other pupils

· Lack of understanding about the value of a visit and specific benefits for the school/pupils

Resources

Materials:
A range of materials in different media (audio to published student/ teacher guides) to support visits. These are usually subsidised or free and could be created by artists/ freelancers/ gallery educators/ students/ teachers to suggest ways of exploring. Resources containing images that teachers can use are often popular.
Website:

An area developed for/ by teachers. 


National Curriculum

The National Curriculum England was introduced in 1986 to set out the knowledge and skills that children should be taught between the ages of 5 and 16. It consists of three main core subjects (English, Maths, Science) and other foundation subjects including Art & Design (which includes Craft).  

· Between 5 and 14 pupils take national tests in English, Maths, and from 10/11, Science.

· Between 14 and 16, students take GCSEs, GNVQs or other national qualifications, based on varied curricula set by a number of different examination boards.  

· Between 16 and18, students take AS and A levels, also set by different examination boards (An AS level followed by an A2 level = an A level).
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Year 9 
 

[image: image2.png]




14-15 
Key Stage 4 
Year 10 
 


15-16 
  

Year 11 

(From www.dfes.gov.uk/parents/curriculum).

Programmes of study set out what must be taught in each subject at each key stage. The programmes of study for Art and History mention visits to museums and galleries. 

Schemes of work are developed by the QCA (Qualifications and Curriculum Authority) in England to illustrate ways of teaching programmes of study. One of the latter is called ‘Visiting a museum, gallery or site’.

Attainment targets are a set of standards to use in measuring how each child is doing in each National Curriculum subject. There are two main attainment targets in the Art & Design curriculum:

· Investigating and Making 

· Knowledge and Understanding

Legally, each country looks after its own curriculum, ie it can vary between England (DfES), Scotland (Scottish Executive Education Department) and Wales (National Assembly for Wales, Education Department) and Northern Ireland (the Department of Education). Formal reviews take place when ministers decide it is necessary.

Art and Design

An important engage programme in Wales, Opt for Art, was an interesting model of survey work into the effect of short-term, intensive arts encounters for 14 and 15 year olds.  engage has managed Artfull for the DfES as part of its Museums and Galleries Education Programme.  The effect of direct arts experiences on pupil outcomes across the curriculum was assessed (see extract enclosed for criteria*). For more information about these projects contact the engage office. 

See the specific attainment targets for Art & Design at www.ncaction.org.uk

See sample programmes of study, Art & Design KS 1 – 3

See extract from MGEP2 evaluation, Centre for Education and Industry, University of Warwick

There is a secondary Art & Design scheme of work, Unit 10gen (Key stage 3) entitled ‘Visiting a museum, gallery or site’.

Craft

Craft occupies a unique place in the National Curriculum covering disciplines that come under both Art & Design and Design and Technology. However, craft is not specifically identified or defined in either subject area, but is an implicit part of both. Being multi-disciplinary as described in the ‘Definitions of Craft’ section above, craft is also a valuable tool for the exploration of many other subjects.

Design and Technology

In Design and Technology, crafts are covered by the curriculum areas of Textile Technology and Resistant Materials (including wood, metal and plastics). As you might imagine these craft disciplines focus predominantly on the physical properties of the materials and the technical processes involved in working with them. The level of consideration given to creativity in the design of the objects produced is very much dependent on the confidence and interests of individual teachers and whether they have come from a craft, industry or engineering background.

Art & Design

In Art and Design crafts are mainly covered by the options to work with either Textiles or Ceramics, depending on the level to which the school is equipped for either activity. As the purpose of Art and Design as a subject is to cover the visual arts as a whole the use of craft materials is totally open. Again the confidence and interest of individual teachers in craft disciplines determines the level to which craft is used in Art and Design.

Growing interest in craft in schools

‘The publication of Excellence and Enjoyment: a strategy for primary schools (DfES 2003 ) has added momentum to a growing conviction among teachers and school leaders that it is time for a new, more creative approach to curriculum planning and a greater emphasis on creativity for learning.’

With the recent emphasis on creativity in schools coming from DfES, both Ofsted and the QCA have identified a growing need to encourage the development of craft based work, in particular for giving pupils breadth in their experience of materials and their abilities to think and work three-dimensionally. They are also interested in the demonstrated benefits making activities can have on dis-engaged and vulnerable young people. 

The QCA is currently in the process of reviewing both the Art and Design and Design and Technology subject areas for Key Stage 3 and above and it is expected that the results will see more explicit use of craft as a subject as well as more explicit mention of craft materials, processes and people.

Literacy and Numeracy

Two specific strategies – the National Literacy Strategy and the National Numeracy Strategy have been introduced into primary schools to raise standards. Each primary school is required to spend an hour a day on literacy and numeracy. Galleries have great potential for helping develop teaching in literacy and numeracy.

‘Museums and galleries can enhance the teaching of core subjects by:

· Providing new and stimulating environments

· Providing access to rich resources

· Encouraging experiential and experimental learning

· Supporting in-depth follow-up work

· Inspiring a multiplicity of responses

· Demonstrating understanding of abstract concepts

· Tackling complex issues

· Providing experiences that are meaningful and relevant both to the curriculum and to the children involved.’

From: Learning through Culture (see Reading List below).

Citizenship

This subject was introduced in September 2002. It has many cross-curricula links. An example is demonstrated in the two enclosed QCA schemes of work; the Art & Design unit 1A, Self Portrait, links with Citizenship unit 5 for KS 1 and 2.

See excerpt from DfES guidance on ‘Teaching sensitive and controversial issues’. Visit www.dfes.gov.uk/citizenshp  for the full version

Creativity

Since the publication of All our futures (more copies sold than of any other education report), the National National Advisory Committee on Creativity, Culture and  Education’s report on creativity, culture and education in 1999, the concept of creativity across subjects has been given more weight. 

The following is an excerpt from the Qualifications and Curriculum Authority’s investigation into pupil’s creativity across the curriculum 2000-2003 (although this was written several years ago the content is still useful):

‘What is it? 

Our starting point for defining creativity is All Our futures (DFEE, 1999), the report of the National Advisory Committee on Creativity, Culture and Education (NACCCE). 

In this report, the advisory committee recognise four characteristics of creative processes. 
First, they always involve thinking or behaving imaginatively. Second, overall this imaginative activity is purposeful: that is, it is directed to achieving an objective. Third, these processes must generate something original. Fourth, the outcome must be of value in relation to the objective. (p29)

We have adopted these four characteristics of creativity as the basis of the framework for our investigations.

Creativity: Why promote it? 

The research and literature on creativity indicate that there is a wide range of potential gains from promoting pupils’ creativity. 

Creative thinking can advance learning by taking thinking forward. The national curriculum handbook defined creative thinking skills as skills that enable pupils to generate and extend ideas, to suggest hypotheses, to apply imagination, and to look for alternative innovative outcomes. Creativity can also benefit pupils’ personal, social and cultural development. It can help raise educational standards by boosting self-confidence and self-esteem. It offers a way of developing the talent of the individual and their understanding of the diverse and complex world around them. Creativity can also promote economic development through promoting an entrepreneurial culture. Governments around the world have recognised that creativity is essential to economic competitiveness and a high value is placed on intellectual capital. Curricula and teaching methods are being developed to meet this goal. 

In the revised National Curriculum, the aims for the school curriculum include the following references to creativity:

By providing rich and varied contexts for pupils to acquire, develop and apply a broad range of knowledge, understanding and skills, the curriculum should enable pupils to think creatively and critically, to solve problems and to make a difference for the better. It should give them the opportunity to become creative, innovative, enterprising and capable of leadership to equip them for their future lives as workers and citizens. (p11)

It should enable pupils to respond positively to opportunities, challenges and responsibilities, to manage risk and to cope with change and adversity. 

The National Curriculum: Handbook for teachers in England (p12)

It is clear from these statements that promoting creativity is an important part of the school’s aims for the school curriculum including the National Curriculum.’

Dan China, as Chair of the Association of Advisers and Inspectors for Art & Design, listed the following characteristics of creative thinking and behaviour:

Pupils may:

· Respond unpredictably

· Make connections and see unusual relationships

· Envisage what might be – ask ‘What if?’

· Play with ideas/ keep options open

· Represent ideas in a variety of forms

· Evaluate effects of ideas and actions

Characteristics of creative learning environments are:

· A physical environment that excites curiosity

· Learning spaces and resources that stimulate

· Time for trying things out, taking risks, reflection, discussion and review

· Support for self-initiated learning and collaboration

· Valuing and celebrating creative contributions and outcomes

· Helping pupils gain confidence to take risks, cope with setbacks, persevere.

Curriculum developments

A framework of personal, learning and thinking skills for 11 – 19 year olds

The QCA (Qualifications and Curriculum Authority) is working on embedding the development of five broad skills into the curriculum.  The skills are:

· Independent enquiry

· Creative participation

· Reflective learning

· Team working

· Self-managing

These are obviously skills that can be nurtured through gallery education; for more details, including full content framework and outcome statements (from March 2006) go to www.qca.org.uk/14932.html

The Secondary Strategy

Generic materials are being produced which support professional development for secondary teachers. Two publications have been produced by the DfES so far; Pedagogy and Practice: Teaching and Learning in Secondary Schools, and Leading and Co-ordinating CPD in Secondary Schools.  It is useful to be aware of the Secondary Strategy framework which presents a theorised view of pedagogy, particularly when considering the shape of InSET sessions.  As well as looking at subject knowledge, the framework has developed teaching and learning models, suggestions for teaching skills and techniques, and an outline of important conditions for learning.  

Key Stage 3

Sources close to the DfES report that work has started on rewriting the Key Stage 3 curriculum for introduction in a couple of years.  The aim is to make it more flexible and to encourage the development of a more localised and relevant local curriculum.  This would be an opportunity for galleries to work with schools to develop locally focussed learning, so watch the DfES space…



Teacher training

Opportunities to link with Teacher Training Colleges

Two important guidance points from the Teacher Training Agency  were flagged up by the DCMS in 2003. They give opportunities for the cultural sector in general to work more closely with teacher training providers and to contribute further to teaching of the arts.

The key points about trainee teachers are:

S 3 1.5 Out-of-school learning

‘…they are able to plan opportunities for pupils to learn out-of-school contexts, such as school visits, museums, theatres, field-work and employment-based settings, with the help of other staff where appropriate’.

R 2.5 Time in school

This section lists the amount of time that trainees must spend in school. It allows that experience in settings other than schools can count towards this if it is suitably geared towards the teacher’s training.  Educational activities in theatres and museums are two of the examples given.

Further details can be found in Qualifying to teach – a handbook of guidance published by the Teacher Training Association, Autumn 2002.

(downloadable from www.canteach.gov.uk/community/itt/requirements/handbook.htm)

Currently there are discussions over whether some teaching practice might take place in galleries.  A gallery near a Teacher Training College has a great opportunity to make contact with teachers of the future and to introduce them to what gallery education has to offer them and their students. Some Universities are already offering these kinds of opportunities for teachers to gain experience in galleries.
Primary School Teachers

There is no set amount of time that teacher training colleges are required to teach students any of the foundation subjects including Art & Design.  Some non-specialist primary teachers may therefore have spent as little as 4 hours on the teaching of Art & Design before qualifying. 


National initiatives

Following are summaries of some of the key initiatives that could have an impact on relationships between galleries and schools.  LEAs, teachers and out of school education providers will be influenced by them in planning future programmes.

Government policy

Every Child Matters: Change for Children, November 2004

Following the childhood case of Victoria Climbié’s abuse by her carers, there was major debate about how to improve services for children, young people and families.  Every Child Matters documents a new approach to the well-being of children and young people from birth to 19 years, and sets down how organisations must work in a more integrated and effective way.   

The Children  Act, November 2004 

This is the legislative element of Every Child Matters.  Following consultation with children, young people and families about their needs, it sets down the necessary outcomes for any policies involving young people from birth to age 19:

Be healthy

Stay safe

Enjoy and achieve through learning

Make a positive contribution to society

Achieve economic well-being

Gallery educators need to be aware of this programme, particularly if they are part of or working with Local Authorities which are required to produce a strategic plan describing how they will achieve the five outcomes.  With planning, they could all be achieved in a gallery situation – from providing a safe alternative space for exploration, to building confidence in skills, which in turn will help contribute towards future employment.  Gallery educators will want to concentrate more or less on different elements of the programme, but should bear it in mind.

www.everychildmatters.gov.uk
www.teachernet.gov.uk 

for ‘Safeguarding children in education’

Youth Matters

This green paper (government document setting out its policy for public consultation) may offer opportunities for partnerships with your local authority. Developed more recently, it is a strategy for 13 – 19 year olds, particularly those who are disadvantaged.  It aims to provide young people with the five opportunities listed in Every Child Matters.  It lists its four key challenges as:

· how to engage more young people in positive activities and empower them to shape the services they receive

· how to encourage more young people to volunteer and become involved in their communities

· how to provide both information, advice and guidance to young people to help them make informed choices about their lives, and

· how to provide better and more personalised intensive support for each young person who has serious problems or gets into trouble.

There will be national standards for the activities available to young people and local authorities will be given £40m over two years to develop innovative approaches to facilities for young people. The local authorities will pilot "opportunity cards" which will offer discounts and top-ups to help more young people get involved in these ‘constructive activities’.  

For a summary document email dfes@prolog.uk.com or call 0845 602 2260 quoting Ref YGPSUM.  www.dfes.gov.uk/publications/youth
Education White Paper, 25 October 2005

If passed as law this year, this will give local authority schools far more control over their own budgets.  The aim is to enable every school to link to an independent Trust (involving parents, community groups, charitable bodies, business groups etc).  The Trust’s role will be to support local schools, helping improve standards, and at the same time giving parents more choice in their children’s schooling. 

Local authority schools are likely to have more control over their budget, so individual relationships with schools, their teachers and pupils will be even more important for galleries hoping to work in partnership.  

Schools probably now have the widest choice of venues to visit ever, but limited time and funds for trips.  They therefore have to be selective, so it’s invaluable to spend time developing relationships and finding out what approaches really engage teachers and their pupils and encourage them to return both in school time and independently.  

The DfES’s Five Year Strategy for Children and Learners (2004)

The DfES puts a strong focus on tailoring teaching to the learning needs of the individual and on developing partnerships outside the classroom.  This is something that galleries are ideally placed to help with.

Education Outside the Classroom manifesto

The aim of the manifesto is ‘to provide all children and young people with a variety of high quality learning experiences outside the classroom environment, whether that be during school, after school or during the holidays.’  The DfES hopes it will work as a ‘movement’ to support a range of learning opportunities.  Following consultation, the manifesto is due to be published this Spring 2006.

The draft vision statement includes: ‘We believe every child and young person should experience the world outside the classroom as an integral part of their learning and development, complementing learning in the classroom.  High quality education outside the classroom can stimulate and inspire; foster independence; aid personal and social development; and can often motivate reluctant learners…’

Galleries are mentioned specifically, so there is great potential for building on the initiative to involve more schools in the life of a gallery.  This all ties in with out-of-hours activities and study support which many schools offer, and the government’s plan for Extended Schools offering activities 8 am – 6 pm (check with your Government office region for details).

www.teachernet.gov.uk/teachingandlearning/resourcematerials/museums/outsideclassroom/

Strategic Commissioning for Museum and Gallery Education

The DCMS and DfES Strategic Commissioning is a limited programme to enable museums and galleries to develop education programmes and address government agendas regarding education and a universal ‘cultural offer’. The Arts Council and engage are working closely with the Museums Libraries Archives Council (MLA) to interrogate the implications of changes and developments in education.  They are also looking at the cultural offer through research, testing new resources (including new technology and remote access), professional development, toolkits, a database of participating and non-participating schools, advocacy and dissemination.  

Schools have been asked to audit their cultural offer, and Arts Council England is appointing cultural advisors for the arts to offer support and advice to head teachers of secondary schools nationwide.

All these initiatives emphasise the importance of involving young people in deciding on the opportunities they want.  One way of capitalising on the schemes might be to set up a partnership with other local venues and offer to run consultations with pupils to discuss options.  This would at very least be useful market research, and could lead to exciting new programmes.  

Arts Council England

This is the national development agency for the arts in England.  Between 2005 – 2008 it will invest £1.7 billion of public funds from government and the National Lottery.  The Arts Council has offices in each government office region of England.   Visit www.artscouncil.org.uk for more information and local contact details.

Arts Council grants for the arts are for individuals, arts organisations, national touring and other people who use the arts in their work. They are for activities that benefit people in England or that help artists and arts organisations from England to carry out their work. Grants will normally range from £200 up to £100,000 for major projects. Most grants are likely to be under £30,000.


There is a rolling programme, so you can apply at any time, but updates are made to application forms, so make sure you have the most recent version. 

All the documents you need to make an application are available to download. These include the aims of the grants, guidance notes, the application form, and information sheets.

The information line is 0845 300 6200.

The 5 criteria on which applications are judged:

· the artistic quality of the activity or its ongoing effect on artistic practice (or both)

· how the activity will be managed and its ongoing effect on the applicant

· how feasible the activity is financially, and its future effect 

· how the public will benefit from the activity, immediately or in the long term

· the contribution of the activity to meeting the aims of grants for the arts.

The Arts Council’s ‘Children, young people and the arts’ talks of ‘developing the skills, capacity and knowledge of people in organisations engaged with children and young people in arts and cultural activity’.  Check www.artscouncil.org.uk for information on national and regional training schemes or call your regional office for details.

Artsmark 

An Artsmark is awarded to schools which show a commitment to the full range of arts - music, dance, drama and art & design. It is a national award scheme managed by Arts Council England.  It aims to encourage schools to increase the range of arts that are provided to children in schools, and raise the profile of arts education.  
Schools can apply for one of three levels - Artsmark, Artsmark Silver or Artsmark Gold. The first  level is self-assessed, the second and third require an external assessor’s report.  Criteria for each level are detailed in the application form and guidance materials at www.artscouncil.org.uk/artsmark.  Application forms and guidance materials are generally available from August for submission in November each year.

An Artsmark school:

· has an overarching policy for the arts

· provides opportunities for pupils to participate in the arts in curriculum time

· provides out-of-hours arts opportunities for pupils

· provides teachers with continuing professional development

· shares achievements in the arts within the school and with parents and the community

· has partnerships with arts organisations and arts practitioners 

Working with galleries can therefore directly help schools meet the criteria for Artsmark status and the scheme can open up opportunities for longterm links and partnerships.  The allocation of the artsmark logo shows a school’s commitment to the arts, a valuable indicator where parental choice is concerned.

Arts Award

This is a new national award for young artists and young arts leaders which recognises creative progress as well as artistic skill.  Achievement is assessed through coursework.  The qualification is designed to appeal to young people who are not interested in traditional qualifications as well as those aiming for further education.  It is run by the Arts Council, Trinity Guildhall and Canon (UK) plc and is accredited on the National Qualifications Framework.

	Level
	Likely age
	Scope

	Bronze
	11 -14 
	Taking part in arts activities and sharing skills

	Silver
	GCSE/ NVQ 2
	Personal challenge; plan and run arts leadership project

	Gold
	16 +
	Independent development of arts practice


Any organisation can become an Arts Award centre once they have a fully trained Arts Award adviser.  For more information and details on training, visit www.artsaward.org.uk.

There are an increasing number of awards (eg Artworks) and initiatives (eg Museums and Galleries month in May each year) – some with funding available – which you can find on the diary page of the engage members’ website.  The London Schools Arts Service  www.lonsas.org also has a good diary page including national events.

Inspiring Learning for All 

In response to the current emphasis on evaluation and in measuring outcomes in education, the Museums, Libraries and Archives Council or MLA (www.mla.gov.uk) has developed a set of generic learning outcomes (GLOs) to help measure what people learn through their contact with museums, libraries and archives.  Galleries are intended within this grouping too, though they offer a different type of experience.  Gallery educators need to be aware of the template for evaluation; as with Every Child Matters, local authorities are using the scheme.  Inspiring Learning for All provides a framework devised by experts which creative practitioners can adapt according to need.

Leicester University’s Museums Studies Department piloted the structure and explained the rationale: 

‘Learning outcomes are distinguished from learning itself (learning processes) and from learning objectives (the intentions of teaching).  Learning outcomes are the effects or results of learning – i.e. the outcomes of successful learning processes or experiences. Each individual learns in their own way, using their own preferred learning styles, and according to what they want to know. Each person experiences their own outcomes from learning but individual learning outcomes can be grouped into generic categories.’ 

The five Generic Learning Outcomes are:

· Knowledge and Understanding

· Skills 

· Attitudes and Values 

· Enjoyment, Inspiration, Creativity

· Action, Behaviour, Progression 

www.inspiringlearningforall.gov.uk

gives further information on GLOs.  It has five main sections with downloadable materials and additional areas directing you to resources and advice. 

It is still early days for the GLOs, and the MLA is keen for feedback on how helpful they are in assessing a project’s success. engage’s action research project, en-quire, is looking specifically at the benefits to young people of engaging with contemporary art and artists.

en-quire’s publication, Learning in the Gallery: context, process, outcomes, looks at the history and development of gallery education, is a critical review of different models for measuring learning and a discussion about a possible framework for gallery education. Written by Emily Pringle, it is available free from engage, or can be downloaded from the website. www.en-quire.org

See the Executive Summary, and en-quire information sheet.

Renaissance in the Regions

This is a programme of support for regional museums and galleries.  A network of 'hubs' has been set up in each of the nine English regions to act as flagship museums and help promote good practice. Each hub consists of one museum and gallery service with up to three or four partners.  Alongside the Hubs, Regional Agencies and Museum Development Officers are providing advice and support, and national museums are sharing their skills and collections.

For information about the hub in your region see Regional Museum Hubs and www.mla.gov.uk

Scotland and Wales 

Scotland

Background information

Education in Scotland has always enjoyed a high status and most of  the key principles and values on which it is built are long  established. The provision of free, compulsory education  for all within a specified age group (currently 5-16) is  fundamental.  Since devolution in 1999, new legislation dealing with  education is a matter for the Scottish Parliament and the  Standards in Scotland's Schools Act 2000 giving every  child in Scotland a right to education for the first  time.
The National Priorities in Education, as approved by the Scottish Parliament in December 2000, are defined under the following headings:

· Achievement and Attainment

· Framework for Learning

· Inclusion and Equality

· Values and Citizenship

· Learning for Life
National Debate on Education: In 2002 the Scottish Executive embarked on an extensive consultation exercise on the state of school education - the 'National Debate on Education'.The Debate confirmed that a number of features of the present Scottish curriculum are highly valued. These include the flexibility which already exists in the system, the commitment to breadth and balance in the curriculum, the quality of teaching and, importantly, the comprehensive principle. However, there were clear demands for change and improvement:

· Reduce overcrowding in the curriculum. 

· Make learning more enjoyable. 

· Make better connections between the stages in the curriculum from 3 to 18. 

· Achieve a better balance between 'academic' and 'vocational' subjects. 

· Broaden the range of learning experiences for young people. 

· Equip young people with the skills they need now and in future employment. 

· Make sure that approaches to assessment and certification support learning. 

· Offer more choice to meet the needs of individual young people.       

The Curriculum Review Group

Scottish Curriculum Review: purposes of the Curriculum from 3-18 “Our aspiration for all children and for every young person is that they should be successful learners, confident individuals, responsible citizens and effective contributors to society and at work.”
In response to the National Debate, Ministers established a Curriculum Review Group in November 2003. Its task was to identify the purposes of education for the 3 to 18 age range and determine the key principles to be applied in redesigning the curriculum. The Review Group took full account of the views expressed in the National Debate, and drew on current research and international comparisons. It considered the implications of a huge range of global, local, economic, educational and social developments for the aims and purposes of education. Its work resulted in the publication in November 2004 of A Curriculum for Excellence. Available on the Scottish Government website (see web links)
A Curriculum for Excellence provides explicit statements of the aims of education in Scotland, concepts which have long been implicit. In summary, the purposes of education are to enable all young people to become:

· successful learners 

· confident individuals 

· responsible citizens 

· effective contributors.     

The development of these capacities, attributes and capabilities lies at the heart of work on curriculum renewal.The publication also established clear principles for curriculum design to provide a framework within which improvements can and should be made. The principles identified – challenges and enjoyment; breadth; progression; depth; personalisation; and choice, coherence and relevance - will have different emphases at different stages and as each young person learns and develops.

These statements about the purposes of education, and the definition of principles for curriculum design, have been endorsed by Peter Peacock, Minister for Education, in SEED's A Curriculum for Excellence: Ministerial Response. 

The Ministerial Response set out a range of actions designed to give shape to these aspirations, including:

· 'de-cluttering' and redesigning the curriculum, starting with science 

· recognising achievement in S1-S3 

· introducing Skills for Work courses

The 5-14 curriculum

Children follow the 5-14 curriculum through primary school and the first two years of secondary school. Education authorities and head teachers are responsible for the management and delivery of the curriculum or, in the case of independent schools, the boards of governors and head teachers.

The 5 to 14 curriculum covers the five broad subject areas:

· Mathematics 

· Language which includes reading and writing, and in some schools Gaelic and/ or modern European languages 

· Environmental Studies which includes science and subjects like history and geography; 

· Expressive Arts which includes P.E., music and art 

· Religious and Moral Education.

Each subject area has six levels, starting at level A in Primary 1 and working through levels B, C and D until level E is reached in secondary school. Level F is available for students who are capable of higher attainment. Children progress through all these levels at their own pace and are regularly assessed by the teacher to see what level they have reached. In mathematics and language, there are national tests to help schools check that their standards are the same as all the other schools throughout Scotland.

Age 14-16: Standard Grade

In years S3 and S4 most pupils will take Standard Grade courses. These are a national programme and the assessments are set and marked by the Scottish Qualifications Authority. There is no national curriculum for the 14-16 age group, however it is recommended that throughout the S3-S4 years, pupils should study a core curriculum of all subjects including:

· Languages and Communication 

· Mathematical Studies and Applications 

· Scientific Studies and Applications 

· Social and Environmental Studies 

· Technological Activities and Applications 

· Creative and Aesthetic Activities 

· Physical Education 

· Religious and Moral Education

The range of actual subjects on offer will vary from school to school and will depend on the resources and staff at the school. In general, large schools are able to offer a wider range of options than smaller schools.

Standard Grade courses take two years to complete and are offered at three levels - Credit (grades 1-2), General (grades 3-4), and Foundation (grades 5-6). Pupils can take different subjects at different levels, according to their abilities.

Determined to Succeed, The Scottish Executive's strategy for Enterprise in Education aims to encourage a 'can do - will do' attitude amongst Scotland's young people. The strategy aims to develop in them the skills, knowledge and attitudes to give them a better chance of fulfilling their potential and therefore ensure that they are better prepared for the world of work - be it private, public or voluntary sector.

Scottish Ministers have committed £86m over 5 years to deliver the strategy which is currently being implemented in schools across all 32 local authority areas in Scotland. 

Through enterprising, entrepreneurial and work-based vocational learning young people (across P1 to S6) will be taught in a way that better encourages creativity, confidence and ambition. This will help them to take responsibility for their own learning and development, to become effective communicators, innovators and team-players - all of which help develop employability. The strategy is being delivered through a unique interaction between the Executive, local authorities and the business community (see web links)

Scottish Arts Council Education Department initiatives and information 

Creative Links Programme

The Creative Links Programme is a key initiative of the Scottish Arts Council Education Department. Creative Links Officers work at a strategic level to develop high quality arts practice and creativity in education across Scotland. There are currently 24 Creative Links Officers; 19 in local authorities, and five in national organizations.

The national organisations with Creative Links Officers are:

Young Scot / YouthLink Scotland / Children in Scotland / 

The Scottish Adult Learning Partnership and Imaginate
Additional funding has been agreed to extend the network to each of the 32 local authority education departments by 2007. 

Creative Links Officers have made a significant difference to the development of arts and creativity in education in local authorities and across Scotland:


• 
engaging the professional arts sector in schools and informal learning contexts;


• 
demonstrating how the arts and creativity can meet educational targets and add value to curriculum delivery and


• 
developing arts education strategies for their areas.

Full list of Creative Links Officers can be downloaded from the Scottish Arts Council

website. See web links

Cultural Co-ordinators

The Championing Culture in Scottish Schools pilot project was initiated in response to the pledge made in the 2000 National Cultural Strategy that: 'we shall pilot the appointment of cultural co-ordinators in schools who will liaise with arts and cultural organisations, including the heritage sector, and organise activities which ensure that our national cultural resources are used to the advantage of all young people.'

During Phase 1 of the Cultural Co-ordinators pilot project, which ran from 2002 - 2004, funding was awarded for 105 Cultural Co-ordinators across Scotland. Phase 2 of the pilot is due to finish in 2006 and so far all 32 local authorities have participated.

Cultural Co-ordinators identify ways of maximising the potential contribution of cultural activities to young people's education. They facilitate a range of activities which might include visits by artists (in all artforms); trips to museums, galleries, performing arts venues; visits by companies; and opportunities for children to create and perform.

Cultural Co-ordinator remit:

The remit focuses on activities appropriate to the local context.  Generally, the remit includes: 

· working with the Creative Links officer to implement the arts education strategy

· encouraging and facilitating cultural participation: visits, productions, performances, etc.

· liaising with artists and local and national cultural bodies and their education officers, such as museums, performing arts companies etc.

· developing the awareness of the contribution of culture to young people's learning and

· development - both within and out with the curriculumadvising on ways of developing children's creativity across the curriculum and its impact on learning.

The Cultural Co-ordinators handbook compiled by the Scottish Arts Council, with the intention of providing basic information, guidance and advice likely to be helpful to co-ordinators as they plan and manage local authority programmes.  The handbook is also be helpful to other professionals who work in the cultural and education sectors.

The handbook provides guidance on:


• 
The role and nature of the Cultural Co-ordinator task


• 
Arts/cultural strategic planning within educational contexts


• 
Working with schools to support the curriculum


• 
Working with cultural organisations


• 
Developing effective relationships with cultural organisations and educational institutions


• 
How to connect cultural activities with wider educational issues

General principles concerning project planning, managing, monitoring, evaluation process and dissemination are also included, as is a directory of sources of funding and contact addresses for a range of arts and cultural organisations.  

A series of brief project 'case studies' is also included. 

To download the handbook see web links

For a full list of the Cultural Co-ordinators and their contact details see web links

Arts Across the Curriculum (AAC)

The Scottish Arts Council, in partnership with the Future Learning and Teaching (FLaT) team from the New Educational Developments (NED) division of SEED and seven local authority education departments has launched Arts Across the Curriculum (AAC), a national arts education research project. At its heart, the project is an innovative approach to teaching, combining the skills of artist and teacher to inspire learning and bring the curriculum to life. It has been inspired by a project in Chicago that we have been studying for some years.

The key aims of Arts Across the Curriculum
· increase pupils’ achievement, particularly in understanding, in identified subject areas across the curriculum

· increase pupils’ motivation to learn

· support and develop the skills of teachers to work collaboratively and creatively

· encourage links between different areas of learning and erode subject barriers

· improve the ethos of the school

· explore the efficacy of the expressive arts as a delivery mechanism across the curriculum

The participating local authorities

Aberdeen City Council / Dumfries and Galloway Council / East Ayrshire Council


East Renfrewshire Council / Glasgow City Council / South Lanarkshire Council


and West Lothian Council

For further information visit the Scottish Arts Council website. See web links

Wales

The Arts Council of Wales 

ACW, the Arts Council of Wales is responsible for funding and developing the arts in Wales. It became accountable to the National Assembly for Wales in 1999. The Welsh Assembly Government provides ACW with money to fund the arts in Wales, and as an Assembly Sponsored Public Body (ASPB), ACW is responsible to the Welsh Assembly Government for the way this money is spent. 

ACW is also the distributor of lottery money for the arts in Wales. National Lottery funds are allocated to ACW by DCMS (Department for Culture Media and Sport) based in London.  See the ACW website for details on funding schemes and deadlines, etc. www.artswales.org.uk

Cywaith Cymru : Artworks Wales 

Cywaith Cymru is the national organisation for public art in Wales. They work with local authorities, government agencies, schools, arts organisations, colleges etc.  actively encouraging collaborations between artists, architects and developers. 

Cywaith Cymru Artist in Residence programmes offer host venues project management, guidance and a grant scheme. 

Curriculum Cymreig 

The curriculum in Wales, known as Curriculum Cymreig,  differs from that in England, Scotland and Northern Ireland. Curriculum Cymreig is aimed at helping pupils to: 

· Understand and celebrate the distinctive quality of living and learning in Wales in the twenty-first century 

· Identify their own sense of Welshness 

· Feel a heightened sense of belonging to their local community and country

It can also foster in pupils an understanding of an outward-looking and international Wales. 

Schools must be committed if they are to deliver a curriculum Cymreig successfully and this commitment should arise from a realisation that the Welsh experience, in all its aspects, can provide an invaluable opportunity to extend the educational experience for all pupils in Wales. 

To help schools achieve this, ACCAC has published guidance designed to help schools to plan and develop learning activities that promote Curriculum Cymreig. It will also be useful for those who are involved in initial teacher training and professional development. ACCAC intends to add examples of good practice to its website. You are invited to send details of examples to : arees@accac.org.uk.

The Foundation Phase in Wales 

The introduction of the Foundation Phase and its curriculum for 3 – 7 year olds is based upon the Welsh Assembly Government’s consultation document ‘The Learning Country’ (Feb 03).  Various pilot schemes are taking place across Wales between 2006 – 2008. 

There are seven areas of learning that form the Foundation Phase curriculum (3 – 7 year olds). Emphasis has been placed on developing children’s knowledge, skills and understanding through experiential learning, learning by doing and by solving real life problems both inside and outdoors. The seven areas of learning are: 

· Personal and social development and well being

· Language, Literacy and Communication skills

· Mathematical development

· Bilingualism and multi-cultural understanding

· Knowledge and understanding of the world 

· Physical development

· Creative development
Welsh Joint Education Committee

WJEC has specific, strategic responsibilities in relation to the expressive arts, and they are manifest in a range of services which: 

· Support expressive arts activity within a broad educational context

· Provide an overview of arts education (policies and provision in Wales)

· Support national arts initiatives which involve young people 

· Promote the Welsh language and culture



Legal Issues

Protection of children and vulnerable people is an area in which there has been a lot of work recently.  The Criminal Records Bureau was set up to help organisations make safer recruitment decisions through a service called ‘disclosure’.  Employers can ask successful candidates to apply to the CRB for a disclosure, which contains information about their criminal record.  The level of check is determined by the duties of the particular job involved.  For further information go to www.disclosure.gov.uk or call the CRB on 0870 90 90 811.  

The free publication, Keeping arts safe, Arts Council England, 2003, ISBN 07287-0941-4 contains guidance for individuals and arts organisations on child protection issues, and on devising policies and procedures to protect children, young people and vulnerable adults involved in arts activities.  It can be ordered, free, from Marston Book Services on 01235 465500 or email direct.orders@marston.co.uk or visit www.artscouncil.org.uk/information/publication_detail.php?browse=recent&id=182.  

See The National Trust – sample risk assessment form


See Art & Artists tool kit for Arts Council and Heritage Lottery Fund Appendix 4 Legal Matters information; Sample Child Protection policy for a gallery 

See Including Young People toolkit for further Child Protection info


Reading





See Art & Artists tool kit for reading and a copy of:


Partnerships for Learning, A guide to evaluating arts education projects, Felicity Woolf, 1999, London: Arts Council of England, ISBN 728707918 (free from Marston Books, Tel: 01235 465 500). This is a step-by-step guide to the process of evaluation, including a list of the advantages and disadvantages of different methods of collecting evidence.








Websites 





� HYPERLINK "http://www.artscouncil.org.uk" ��www.artscouncil.org.uk�	Arts Council England funding information (and  see National Initiatives section below for further information)





� HYPERLINK "http://www.creative-partnerships.com" ��www.creative-partnerships.com�	Creative Partnerships – nationally funded programme encouraging schools to work directly with cultural and creative people and organisations





� HYPERLINK "http://www.rsa.org.uk" ��www.rsa.org.uk�	The Royal Society of Arts (has a good publications list on issues concerning arts education and arts partnerships)





See Including Young People tool kit for a list of funding organisations’ contact details.











Reading





All Our Futures, Prof Ken Robinson/ NACCE, 1999, Department for Education and Employment/ Department for Culture, Media and Sport, ISBN 1841850349


Out of print, but see www.dfee.gov.uk/nacce-nacce.pdf


This report makes recommendations for provision in formal and informal education for young people to the age of 16. It includes specific recommendations on the school curriculum and for a national strategy for creative and cultural education. A full chapter and set of recommendations are concerned with making partnerships between schools and artists and arts organisations.





Artists in Residence, A Teacher’s Handbook, Sally J Manser & Hannah Wilmot, London Arts Board, ISBN 0 947784 





Creative Partnerships between art galleries and teachers of Art & Design at KS3, Sue Clive, engage, London, March 2001.





Learning through Culture, The DfES Museums and Galleries Education Programme: a guide to good practice, Clarke, Dodd, Hooper-Greenhill, O’Riain, Selfridge, Swift, RCMG, February 2002, ISBN 1 894889 24 6 (www.teachers.net).





Encounters with Contemporary Art: schools, galleries and the curriculum, Libby Anson and Holly Garrett, published by engage





Developing Creativity for Learning in the Primary School: A practical guide for school leaders (p.1), NCSL, 2005





Unpacking Teachers’ Packs, S Clive and P Geggie, London, engage, 1998 www.engage.org 





Makers and Making Toolkit for Making Connections 2006, published by engage and the Crafts Council





Websites





� HYPERLINK "http://www.dfes.gov.uk" ��www.dfes.gov.uk�	The Department for Education and Skills; general information and signposting





� HYPERLINK "http://www.nc.uk.net" ��www.nc.uk.net�		For national curriculum programmes of study





� HYPERLINK "http://www.ncaction.org.uk" ��www.ncaction.org.uk�	For national curriculum case studies and putting nc into action


� HYPERLINK "http://www.engage.org" ��www.engage.org�	engage site includes database of educators


























� HYPERLINK "http://www.gem.org.uk" ��www.gem.org.uk�	The Group for Education in Museums has a database of freelance consultants and educationalists.





Regional





� HYPERLINK "http://www.lonsas.org.uk" ��www.lonsas.org.uk�	London Schools Arts Service, aimed at teachers and to help build partnerships between the arts and education sectors.





� HYPERLINK "http://www.artistsinschools.co.uk" ��www.artistsinschools.co.uk�	based in Cambridge





� HYPERLINK "http://www.aliss.org.uk" ��www.aliss.org.uk�	based in the West Midlands





� HYPERLINK "http://www.creativelearningagency.org.yk" ��www.creativelearningagency.org.uk� based in the South West





Contact local councils too as some run schemes to put artists and educators in touch.





Citizenship sites





� HYPERLINK "http://www.dfes.gov.uk/citizenship" ��www.dfes.gov.uk/citizenship�	Department for Education and Skills


� HYPERLINK "http://www.schoolscouncils.org.uk" ��www.schoolscouncils.org.uk�	Schools Councils uk offers advice on dynamic Citizenship Education


� HYPERLINK "http://www.teachingcitizenship.org.uk" ��www.teachingcitizenship.org.uk�	Association for Citizenship Teaching (ACT)


� HYPERLINK "http://www.citfou.org.uk" ��www.citfou.org.uk�			Citizenship Foundation


� HYPERLINK "http://www.citizen.org.uk" ��www.citizen.org.uk�			Institute for Citizenship








Reading





Qualifying to teach – a handbook of guidance, Teacher Training Agency, November 2002.


(downloadable from www.canteach.gov.uk/community/itt/requirements/handbook.htm)


A Pedagogy for Liberation: Dialogues on Transforming Education, Ira Shor and Paulo Freire, Massachusetts: Bergin & Garvey, 1987.


Art Education 11-18, Hickman, R ed. (2000), London, Continuum��Critical Studies and Modern Art, Dawtrey, L et al eds. (1996) London, Yale/Open University.


Learning to Teach Art and Design in the Secondary School, Addison, N and Burgess, L eds. (2000), London, Routledge/Falmer


Complements the 1995 RSA report, Guaranteeing an Entitlement to the Arts in Schools, which began to raise concerns about levels of arts provision in schools and the effects of changes in advisory support. Shows the decline in arts content in initial training of teachers and their professional development. Defines and explains many current initiatives and is a useful handbook on arts education in schools.�


Teaching Art and Design, Prentice, R (1995), London, Cassell


The Disappearing Arts? The current state of the arts in initial teacher training and professional development, Rick Rogers, Royal Society for the encouragement of Arts, Manufactures and Commerce (RSA) and Gulbenkian Foundation, 1998 ISBN 0 9014 9634 3. Available from RSA. Tel: 020 7930 5115








Websites


� HYPERLINK "http://www.teach_tta.gov.uk" ��www.teach_tta.gov.uk�		Teacher Training Agency





� HYPERLINK "http://www.canteach.gov.uk" ��www.canteach.gov.uk�		Support for teachers and trainee teachers





� HYPERLINK "http://www.teachernet.gov.uk" ��www.teachernet.gov.uk�	Key documents and publications can be found on the publications pages.





� HYPERLINK "http://www.rsa.org.uk" ��www.rsa.org.uk�	Royal Society of Arts, information about various research projects 











Web links and related information





The 'National Priorities In Education', as approved by the Scottish Parliament in December 2000 �HYPERLINK "http://www.nationalpriorities.org.uk/"��www.nationalpriorities.org.uk�





Link to A Curriculum for Excellence:


� HYPERLINK "http://www.scotland.gov.uk/library5/education/cerv-00.asp" ��http://www.scotland.gov.uk/library5/education/cerv-00.asp�





Determined to Succeed – Scottish Executive Education Strategy website � HYPERLINK "http://www.determinedtosucceed.co.uk" ��www.determinedtosucceed.co.uk�





More information on assessment can be obtained from the � HYPERLINK "http://www.sqa.org.uk/" \t "_blank" �Scottish Qualifications Authority �web site � HYPERLINK "http://www.sqa.org.uk" ��www.sqa.org.uk�





Current learning theories and a summary of learning styles in the context of schools education �HYPERLINK "http://www.funderstanding.com/learning_styles.cfm"��www.funderstanding.com/learning_styles.cfm�





Connected is the Learning and Teaching Scotland magazine with updated info on the progress of the National Grid for Learning, and educatiuonal initiative across sectore involving ICT and learning. To order contact � HYPERLINK "mailto:connected@LTScotland.org.uk" ��connected@LTScotland.org.uk�





Further information on curriculum issues can be obtained from the � HYPERLINK "http://www.ltscotland.org.uk/" \t "_blank" �Learning and Teaching Scotland �web site: � HYPERLINK "http://www.ltscotland.org.uk" ��www.ltscotland.org.uk� below are some highlights:














Promoting ICT practice in Scottish education with useful practical advice and ideas. 


�HYPERLINK "http://www.ltscotland.org.uk/sett/"��www.ltscotland.org.uk/sett/�





Creativity in Education Online is a useful resource and has been developed from the publication Creativity in Education (IDES Network and Learning and Teaching Scotland, 2001). �HYPERLINK "http://www.ltscotland.org.uk/creativity"��www.ltscotland.org.uk/creativity�





BBC Education Scotland provides websites and teachers' resources relevant to the Scottish curriculum � HYPERLINK "http://www.bbc.co.uk/scotland/education" ��www.bbc.co.uk/scotland/education�





SCRE An educational research centre within the University of Glasgow's Faculty of Education � HYPERLINK "http://www.scre.ac.uk" ��www.scre.ac.uk�





Link pages from the Scottish Executive website:


Early Education and Childcare


� HYPERLINK "http://www.scotland.gov.uk/Topics/People/Young-People/Early-Education-Child-Care" ��www.scotland.gov.uk/Topics/People/Young-People/Early-Education-Child-Care�





Curriculum, assessment and  National Qualifications


� HYPERLINK "http://www.scotland.gov.uk/Topics/Education/School-Education/18088/CurriculumReview" ��http://www.scotland.gov.uk/Topics/Education/School-Education/18088/CurriculumReview�





Integrated Community Schools � HYPERLINK "http://www.scotland.gov.uk/Topics/Education/School-Education/18930/15798" ��http://www.scotland.gov.uk/Topics/Education/School-Education/18930/15798�





National  Qualifications Steering Group


� HYPERLINK "http://www.scotland.gov.uk/Topics/Education/School-Education/18854/15272" ��http://www.scotland.gov.uk/Topics/Education/School-Education/18854/15272�





‘Lasting Impressions: A guide to getting the most out of learning in the heritage sector.'  This guide, produced by Scottish Museums Council (SMC), aims to encourage teachers and Cultural Co-ordinators to use Scotland's rich heritage resources as effective tools for learning. Contact � HYPERLINK "mailto:suew@scottishmuseums.org.uk" ��suew@scottishmuseums.org.uk� or visit:


�HYPERLINK "http://www.scottishmuseums.org.uk/areas_of_work/learning_and_access/lasting_impressions.asp"��http://www.scottishmuseums.org.uk/areas_of_work/learning_and_access/lasting_impressions.asp� The SMC website provides links to useful resources about working with formal education.� HYPERLINK "http://www.scottishmuseums.org.uk/areas_of_work/learning_and_access/formal_education.asp" ��http://www.scottishmuseums.org.uk/areas_of_work/learning_and_access/formal_education.asp�





Available Sept ‘06: SMC is producing a 'How To' guide for primary teachers and pre-5 staff on using museum objects.   It will promote the value of learning through objects both in museum and classroom environments, and enable primary teachers and pre-school staff to utilise museum collections as effective learning tools. Contact Helena Gillis, Senior Policy Officer, Learning & Access: �HYPERLINK "mailto:helenag@scottishmuseums.org.uk"��helenag@scottishmuseums.org.uk�











Web links and related information





engage review ‘Opt for Art’ (contains case studies from Wales’ flagship project ‘Opt for Art’ where schools, galleries and artists collaborated to encourage pupils to consider art as a GCSE option), published by engage contact cymru@engage.org for more details. 





Developing the Curriculum Cymreig : guidance booklet. This is currently out of print but downloadable from ACCAC website : www.accac.org.uk




















Art Pack : Carolyn Davies & Lynne Bebb. Art Pack contains a copy of the book Kyffin Williams: Painting the Mountains; a 16-page teacher’s book, activity sheets, 4 full colour artcards for classroom use. www.gomer.co.uk





The Foundation Phase in Wales – A Draft Framework for Children’s Learning (downloadable from ACCAC website, www.accac.org.uk)





� HYPERLINK "http://www.cywaithcymru.org.uk" ��www.cywaithcymru.org.uk�		Cywaith Cymru : Artworks Wales website includes guidelines for artists in residence projects aimed at both schools and galleries





� HYPERLINK "http://www.accac.org.uk" ��www.accac.org.uk�			  ACCAC for Curriculum Cymreig information 





� HYPERLINK "http://www.wjec.co.uk" ��www.wjec.co.uk�	Welsh Joint Education Committee.





� HYPERLINK "http://www.cywaithcymru.org" ��www.cywaithcymru.org�	Cywaith Cymru : Artworks Wales (has an archive section listing artist in residence projects in Wales) 


� HYPERLINK "http://www.artswales.org.uk" ��www.artswales.org.uk�		Arts Council of Wales website has an arts database


� HYPERLINK "http://www.makersguildinwales.org.uk" ��www.makersguildinwales.org.uk�   Makers Guild website includes member makers


                                                       who work with the public on courses, workshops etc.


� HYPERLINK "http://www.teachertraininginwales.org" ��www.teachertraininginwales.org�	Teacher training recruitment forum for Wales





� HYPERLINK "http://www.artswales.org.uk" ��www.artswales.org.uk�	Arts Council of Wales





� HYPERLINK "http://www.accac.org.uk" ��www.accac.org.uk� 	ACCAC (has a comprehensive publications list on website)











Websites


www.doh.gov.uk/scg/childprotect	Department of Health’s site which includes a practical guide to The Protection of Children Act 1999.


www.disclosure.gov.uk and www.dfes.gov.uk	Sites to visit re the disclosure process.  


www.hse.gov.uk	The Health & Safety Executive which can offer guidance.





Reading 





School Art: What’s in it? Exploring visual arts in secondary schools, Dick Downing and Ruth Watson, published by NFER book.sales@nfer.ac.uk





Visual Learning in the Community Schools, Shirley Brice Heath and Shelby Wolf, published by Creative Partnerships, orders on 01235 465500





Creative Connections Evaluation, B+B (Sarah Carrington and Sophie Hope), published by Whitechapel Gallery, orders downloadable from www.welcomebb.org.uk
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