Feminist Perspectives on gallery education (Louise Andersson)

Notes on the session by Leanne Manfredi

Delegates were asked to write down all the associations with the word ‘Feminism’. The results were:

Political agenda, Post-feminism, historical-his-story as opposed to her-story, the lost voice, the negative associations with the word ‘feminist’- ladettes, a term that is used to undermine, anarchy feminism, empowerment for women, ideology based, types of sexuality, Queer Studies, Gender Studies.

Once we had discussed these areas in some depth, Louise spoke about the  personalised nature of gallery education due to the lack of research in the area and how, often we draw on our own reserves to impart information about a piece of artwork using universals, often subconsciously referring to stereotypes. In terms of behaving professionally, feminist perspectives were offered as an ideology in dealing with situations where group members may not conform to the universal heteronormal relationships put forward in our delivery of interpretation.

These expressions of heteronormativity as Louise refers to them may often go unnoticed by individuals who define themselves as transgender and are then made invisible as a result.

Another problem in engaging with the public is one of power relations, often a member of the group can be subjected to power strategies either by the gallery educator or by another member in the group. Louise then referred to the work by the Norwegian psychologist Berit As in the 1970s done under the heading: …’domination techniques’ ( We were then supplied with the model for this domination technique) 

Louise the referred back to the issue of heteronormativity in relation to Queer Studies, and notions of gender as something that you do continually in life rather than something that you are. As a result anyone who deviates from the norm is made invisible and as such is ‘never in the right’, Louise states that making these norms visible forms part of the Queer perspective, and in understanding and highlighting these norms the educator can avoid excluding certain individuals. 

In response to the above, Louise devised the ‘Teflon Test’ which is outlined below:

‘it is important to point out that the test is not intended to be used to categorize people or put them in a particular pigeon-hole, but rather to show when and on account of what people or groups are subjected treatment that makes them distinctive; both of a privileged and a discriminatory sort. What the test can illustrate is in which areas and for which reasons one experiences friction towards and transgressions of various norms.’ …’By learning more about one’s own Teflon areas one can create better circumstances for avoiding hurting people, bullying them, rendering them invisible or exotic or even appropriating people and groups with other experiences.” ( SEE ARTICLE BELOW)
A detailed study of the issues raised above is in Feminist Perspectives on Gallery Education: KONSTFEMINISM.

